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Student Rating as an Effective Tool for Teacher Evaluation

Muhammad Nadeem Aslam

ABSTRACT

Objective: To determine the effectiveness of students' rating as a teacher evaluation tool.

Study Design: Concurrent mixed method.

Place and Duration of Study: King Edward Medical University, Lahore, from January to June 2010.

Methodology: Anonymous 5-point Likert scale survey questionnaire was conducted involving a single class consisting of
310 students and 12 students were selected for structured interview based on non-probability purposive sampling.
Informed consent was procured. They were required to rate 6 teachers and were supposed to discuss teachers'
performance in detail. Quantitative data collected through survey was analyzed using SPSS 15 and qualitative data was
analyzed with the help of content analysis by identifying themes and patterns from thick descriptions. This student
feedback would show the effectiveness in terms of its feasibility and as an indicator of teaching attributes.

Results: Descriptive statistics of quantitative data obtained from survey was used to calculate mean and standard
deviation for all teachers' individually. This showed the average direction of the student ratings. Percentages of the
responses calculated of teacher A were 85.96%, teacher B 65.53, teacher C 65.20%, teacher D 69.62%, teacher E 65.32%
and teacher F 64.24% in terms of overall effectiveness of their teaching. Structured interviews generated qualitative data
which validated the students' views about strengths and weaknesses of teachers, and helped to determine the
effectiveness of their rating and feedback.

Conclusion: This simple rating system clearly showed its importance and hence can be used in institutions as a regular

evaluating method of teaching faculty.
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INTRODUCTION

Teacher evaluation is a complex process which contains
various interconnected activities and actions, all of which
are related to a specific purpose. Without capable, high
quality teachers no education reform effort can possibly
succeed.? Without high quality evaluation systems, we
cannot know if we have high quality teachers.23

The general purpose of teacher’s evaluation is to
safeguard and improve the quality of instructions
received by the students and faculty must provide a
process that allows and encourages teachers to work
together to improve and enhance classroom instruc-
tional practices. This evaluation will protect students
from incompetent teachers. As there are no clear cut
standards for judging incompetence, multiple indicators
must be utilized very carefully to identify weaknesses.
Quality teacher evaluation can facilitate improvement of
individual, educational programs and thus help in
accomplishing objectives.45

There are multiple reasons why, historically, teacher
evaluation has not been effective. Teacher evaluation
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too frequently has been viewed not as a vehicle for
growth and improvement, but rather as a formality. In the
past, teacher evaluation generally has not been a high-
stake activity, in part because improving the quality of
teachers has not been seen as critical for improving
the quality of education.6 The prevalent culture and
conflicting atmosphere that currently dominates most
Pakistani medical schools inevitably breed distrust, and
without trust, any evaluation system, no matter how well
intended, is doomed.”

Effective teachers are knowledgeable about their
content area, students growth and development,
instructional strategies, resources and assessment.8
These educators possess skills for planning lessons,
establishing routines and procedure for a smooth
operating classroom, managing student behaviour and
communicating with colleagues, parents and students.8
Teacher disposition leaves a lasting impression on
students, as it makes the professionals accessible to
students through the use of humour, fairness, respect
and compassion.? Effective teachers combine technical
skills and resources, knowledge of students, and
understanding of content with their own personalities to
offer meaningful instructional experiences to their pupils.
They facilitate learning for all students, with their
classrooms demonstrating high levels of student
achievement regardless of the range of learners in their
classrooms.8
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Teacher's evaluation by the students has a major role in
improving and streamlining educational activities taking
place in medical colleges and also in identifying faculty's
deficiencies in certain areas, which can be addressed by
taking the initiative of faculty development.9.10 This
information can be useful to identify the strengths and
weaknesses of the teaching faculty and can help in
making recommendations to improve existing teaching
practices and can be employed as an incentive for
career growth.11.12

This study was focused on students' feedback and
student evaluation of teaching. The objective was to
determine the utility of students' rating as a teacher
evaluation tool.

METHODOLOGY

This study used concurrent mixed method strategy as a
design based on pragmatic knowledge claims. In this
approach, both qualitative and quantitative data was
collected simultaneously by conducting a structured in-
depth interview and floating a questionnaire to seek
teachers' feedback. Duration of study was six months
from January to June 2010. Participants were students
of a single class of King Edward Medical University,
selected on the basis of non-probability purposive
sampling technique. They were asked to rate their 6
teachers, who taught them earlier because they had first
hand experience and as they had passed their
summative assessment so they had no fear of any
adverse consequences. They were explained about the
importance of this kind of study and value of their
feedback. Students were given the choice to opt out of
the study anytime without any implications. Informed
consent was procured and anonymity and confidentiality

Table I: Mean rating and standard deviation of variables (n=205).

were ensured to the respondents. The questionnaires
were given to the whole class of 310. This survey
was completed on the same day and 205 filled
questionnaires were returned.

Student rated all the items in the questionnaire on a
5-point Likert response scale (1 = Strongly Disagree,
2 = Disagree, 3 = Undecided, 4 = Agree, 5 = Strongly
Agree). The questionnaire had 20 items measuring
teachers' knowledge, teaching skills, subject grasp,
communication skills, effective lecturing and use of aids
etc. For in-depth interviews again non-probability
purposive sampling technique was used and twelve
batch representatives from all twelve class batches were
selected for the structured interviews.

Quantitative data was analyzed using Statistical
Package for Social Sciences (SPSS) version 15 and
descriptive statistics were calculated. Qualitative data
was analyzed with the help of content analysis by
identifying themes and patterns from the interview
responses. The names of teachers were replaced by
pseudonyms such as Teacher A, B, C, D, E and F to
maintain anonymity. Data collected was designed to
show the effectiveness of student rating/feedback in
terms of practicability, feasibility and as a legitimate
indicator of student’s satisfaction about various teaching
attributes and teacher's abilities.

RESULTS

Table | shows the means and standard deviations
produced from the Likert scale responses, thus pointing
the direction of the responses towards the average
answer. Table Il shows the comparison of the
percentages attained by each teacher for each variable
which gives an overall score of his/her performance.

Variables A B C D E F
Speaks clearly and audibly 4.28 +1.03 3.19+1.15 3.22 +1.31 3.96 +0.92 3.27 +1.30 3.32 +1.44
Has a good grasp over the subject 4.14 +0.92 3.81 +0.88 425 +0.76 3.96 +0.93 4.05 +0.93 4.06 +1.05
Uses eye contact 4.45 +£0.74 3.15+1.04 3.39 +£1.08 3.58 £ 0.97 3.33 £0.97 3.69 +£1.28
Listens carefully to students comments/questions 4.32 +0.88 3.60 +1.14 3.07 £ 1.17 3.78 +1.03 3.11 +1.03 3.30 £ 1.32
Ties facts to subject themes 4.28 +0.88 3.16 +1.12 3.31 +1.08 3.37 +1.03 3.56 + 1.03 3.20 + 1.22
Clarifies material which needs elaboration 417 +1.04 3.39 +1.16 3.57 +1.08 3.81 £ 0.90 3.62 + 0.90 3.48 +1.25
Uses alternate explanation when necessary 4.22 +0.96 3.07 +1.14 3.40 + 1.06 3.51 +1.07 3.25 +1.07 3.22+1.23
Answers questions clearly and concisely 3.97 £ 0.96 3.48 +1.01 3.26 +1.10 3.81 £ 0.87 3.29 +0.87 3.21 +1.21
Encourage student question 4.24 +0.93 3.56 +1.13 2.98 +1.05 3.58 +1.07 3.02 +1.07 3.05+1.15
Seems prepared for each class 4.27 +0.87 4.00 +0.84 3.88 + 0.84 412 +£0.75 4.00 £0.75 3.95 +1.07
Gives relevant worthwhile assignments/tasks 2.89+1.19 2.48 +£1.04 2.81+1.13 2.65 +1.02 2.59 +1.02 3.38 +1.30
Uses audio visual aids effectively & appropriately 4.35 + 0.99 3.79 £ 0.98 3.62 +£1.15 2.67 £1.12 3.87 £1.12 2.99 +1.18
Provides relevant handouts 3.44 +£1.23 2.66 +1.09 255 +1.17 2.52 +1.04 2.45 +1.04 248 £1.16
Generates interest in the class 4.33+0.92 2.13+1.08 271 +1.15 296 +1.15 2.60+1.15 231+1.24
Is enthusiastic about teaching 4.25+0.96 3.34 +1.22 3.31 +1.08 3.88 +0.90 3.23 +0.90 3.17 £ 1.30
Observes punctuality in class timings 412 £0.97 3.84 +£0.98 4.02 £0.77 4.10 £ 0.83 3.94 £ 0.83 4.08 +0.99
Adopts flexibility when required 4.07 +£1.02 4.01 +1.05 2.84 +£1.03 3.70 £1.10 3.16 £ 1.10 253 +1.21
Seeks feedback from students regularly about class 3.98 +1.18 270 +1.17 2.45 +1.02 298 +1.14 258 +1.14 256 +1.18
Maintains direction and control of sessions 4.05 +0.93 299 +1.17 3.60 £ 0.98 3.42 +1.00 3.48 +1.00 3.45+1.20
Encourage students to share knowledge & opinions 414 £1.01 3.18 £1.24 294 +1.14 3.27 £1.09 2.93 +1.09 2.82+1.26
Aggregated value 4.10 3.28 3.26 3.48 3.27 3.21
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Table II: Percentage response to individual questions.

Questions A B Cc D E F

Speaks clearly and audibly 85.6 63.80 64.49 79.12 65.46 66.34
Has a good grasp over the subject 82.8 76.20 84.98 79.22 80.98 81.17
Uses eye contact 89.0 63.00 67.80 71.61 66.63 73.85
Listens carefully to students questions 86.4 72.00 61.46 75.51 62.24 65.95
Ties facts to subject themes 85.6 63.20 66.15 67.41 71.12 64.10
Clarifies material which needs elaboration 83.4 67.80 71.32 76.29 72.39 69.66
Uses alternate explanation 84.4 61.40 68.10 70.24 64.98 64.39
Answers questions clearly and concisely 79.4 69.60 65.27 76.29 65.76 64.29
Encourage student question 84.8 71.20 59.61 71.51 60.49 60.98
Seems prepared for each class 85.4 80.00 77.66 82.34 80.00 79.02
Gives relevant worthwhile tasks 57.8 49.60 56.20 52.98 51.80 67.61
Uses AV aids effectively & appropriately 87.0 75.80 72.49 53.37 77.46 59.71
Provides relevant handouts 68.8 53.20 50.93 50.34 48.98 49.66
Generate interest in the class 86.6 42.60 54.15 59.22 51.90 46.24
Is enthusiastic about teaching 85.0 66.80 66.15 77.66 64.59 63.32
Observes punctuality in class timings 82.4 76.80 80.49 81.95 78.73 81.56
Adopts flexibility when required 81.4 80.20 56.88 73.95 63.12 50.54
Seeks feedback from students regularly 79.6 54.00 48.98 59.61 51.51 51.12
Maintains direction and control of sessions 81.0 59.80 72.00 68.49 69.56 68.98
Encourage students to share 82.8 63.60 58.83 65.37 58.63 56.39
Aggregated value (%) 81.96 65.53 65.20 69.62 65.32 64.24

Results in terms of students views about their teachers
mentioned under the themes identified from the data.

According to the students, planning skills included well-
made power point presentations, bringing hand-outs and
giving assignments. Majority of students agreed in
favour of good planning skills of their teachers in terms
of following the syllabus, especially for Teachers A, C
and E. Few students thought that Teacher B, D and F did
not show any impressive planning skills.

Only for Teacher A everybody agreed that the lectures
were very interesting as teacher cracked jokes and
showed funny cliparts which kept everyone involved. For
rest of 5 teachers, students had mixed feelings. Like,
eight said that Teacher C tells about practical points and
has an interactive question and answer session. Five
agreed that detailed explanations by Teacher D kept
them involved but rest eight thought that due to these
unnecessary details they lost interest.

For Teachers B, E and F, all twelve said that they failed
to generate any interest in class due to their boring talk,
dry subject matter, poor handling of class and lack of
effective skills.

All 12 students were impressed by the effective way of
teaching of Teacher A, D and E, because in their opinion
effective teaching was to make learning fun and simplify
things for better understanding. For Teacher B only
three, for Teacher C eight and for Teacher F only two
agreed about their effective teaching style and their
pace.

All students thought that all 6 teachers were knowledge-
able, disciplined, punctual and co-operative. In addition,
Teacher A, B and D were described as friendly, soft
spoken and modest.

All students found it a challenging task to identify
weaknesses of their teachers because of cultural
inhibitions. Nevertheless, some of the common weak-
nesses of all teachers as highlighted by students were
too much strictness, and being moody and have a poor
control of the class at times. In addition, Teacher B
was identified to have a monotonous speech and being
less interactive. On the other hand, Teacher C and D
were not good speakers. Teacher F was described as
arrogant.

DISCUSSION

This study showed a simple and an effective evaluation
method to identify the areas of weaknesses and
strengths in the teachers.’314 The feedback was
meaningful and clearly showed the overall rating of the
teachers as perceived by students which is an important
aspect.1s

It also showed the level of the teachers' competencies
as nurtured during the teaching years. It can be seen
that all the 6 teachers scored differently in various
aspects. Interviews also supported and validated the
opinions generated from questionnaire. For instance,
Teacher A scored maximum in survey. In interviews,
students also agreed for the good teaching style and
strengths of the teacher. Other teachers scored
differently showing their strengths and weakness in
various attributes of teaching. Problems identified and
picked in this way can be addressed separately to
improve the weak and deficient areas.

On a five point scale, most of mean scores of teacher
are falling below 3.4 which signalled areas of teaching
that need attention. Mean scores above 4.0 generally
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reflect teaching aspects that were particularly good
and liked by students.

This was also evident as shown in survey that there was
wide variation in standard deviation (> 1). This indicated
that there was considerable disagreement among the
student's responses. Causes may vary from ineffective
teaching activities; poor student understanding of the
questionnaire, lack of experience in filling such feedback
forms and considerable adjustment needs to be made
that would readily meet the needs of all the students.16

Generally, what was seen in survey was also supported
by the interview responses. There were few contra-
dictory comments also. These inconsistencies were
often due to variations in student perceptions and/or
preferred student learning style. Students who preferred
a teacher centered, theoretical based Ilearning
environment may be uncomfortable with an inquiry
based approach that requires discussions and student
interaction. In such cases, students need to understand
the advantages of a particular teaching method and to
expand their learning style.17

Numerous factors have been found that can create bias
in the results of rating. Among them are grading
leniencies, teaching experience, mode of teaching;
they all skew student evaluation.” Individual student
characteristics such as students' expectations regarding
instructor, student gender, subject interest, emotional
state and student ability have all been shown to
influence student evaluation ratings.1”

Student ratings of teachers serve as an important
component of faculty evaluation systems. This should be
combined with other data e.g. peer ratings, adminis-
trator ratings, teaching portfolio materials and self-
evaluation to evaluate teachers. These ratings are used
to provide feedback for improving teaching by
measuring its effectiveness.

When used properly student ratings are excellent source
of data both for summative and formative evaluation of
faculty for overall improvement in teaching.1® Student
rating results are used by the instructor to make changes
that he or she thinks will help the students learn more
effectively. The diagnostic information provided by such
feedback can identify the strengths and weaknesses as
perceived by students in a particular context.19

One of the disadvantages of student rating is too much
reliance on student data. They can only opine regarding
delivery of instruction, assessment of learning and
availability of the instructor to the students. Other areas
where information is required to evaluate teaching like
subject matter mastery, curriculum development, course
design and administrative requirement; student would
know nothing about these areas.20

Teachers who give high grades or are lenient to students
may get higher ratings by the students or they may be

punished for the lower grades.2123 So other criteria as
evaluation of class materials, instructor self-evaluation,
peer evaluation, external reviews, etc. should also be
assessed for effective evaluation.20.24 If the results of
student ratings are not reported in a timely manner, their
usefulness can also be compromised. In addition, the
method of administering and gathering student
responses can also determine the quality of the resulting
data.

The importance of student evaluation should continue to
be emphasized to the students so that their participation
does not decline. With such regular input, faculty may
move from feeling threatened to welcoming evaluation
by the student. This, in turn, may increase instructional
improvements and ultimately may enhance learning.21

Some limitations and delimitations of this study include
inclusion of students of a single class and a single
institution and only 6 teachers which narrow the scope of
this study. Also, sample size was another issue resulting
in inadequate data collection. Assessing the knowledge
and professional skill of the teachers, students'
inadequate knowledge may contribute to the improper
assessment of a teacher.25

To develop a comprehensive approach, multicenter
longitudinal studies, involving all classes of medical
colleges are needed, which may be costly but are critical
to conciliate the demands for educational quality,
enhancement of teaching practices through professional
development so that an overall picture about the
standards of teaching can be evaluated and further
decisions made.

CONCLUSION

Despite all inherent weaknesses such as limited sample
from one class and from one medical college, it was
evident that student rating is an effective means of
evaluating teaching. These results cannot be
generalized but provide guidelines for implementing
similar practices in other Pakistani medical colleges.
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